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Homework Assignment Week 4:  WebQuest 
Would WebQuests be a suitable addition to chapter 12?


Clark and Mayer’s chapter entitled “Learning Together Virtually” discusses Computer-Supported Collaborative Learning (CSCL).  CSCL “refers to collaborative engagements among teams of two to five members using synchronous and/or asynchronous tool facilities in ways that support an instructional goal, such as to produce a joint product, resolve a case study, or complete an instructional worksheet” (Clark & Mayer 262).  According to this definition, WebQuests would qualify as a type of CSCL, and therefore should be considered as an addition to chapter twelve of E-Learning and the Science of Instruction.


Essentially, WebQuests involve collaborating with two or more members in order to complete a task. They are inquiry-based activities, which promote research of various resources on the World Wide Web. Ultimately, groups work together either synchronously or asynchronously in order to produce a final product, which synthesizes the group’s learning about a given topic. Final products can come in many forms.  For instance, groups can create a PowerPoint presentation to teach their peers about their topic.  Oftentimes, WebQuests involve researching a topic and then taking a critical stance or solving an open-ended problem. This is exactly what constitutes Computer-Supported Collaborative Learning.


In chapter twelve, Clark and Mayer discuss individual vs. group outcomes from CSCL. Basically, they discuss how both individuals and groups are held accountable for the work being produced. There are measurable goals for individuals working collaboratively, as well as goals for the entire team. By having specific, measurable outcomes, accountability of all members of the collaborative group is increased.  Well-developed WebQuests usually have an instrument to evaluate the work of the group; this instrument oftentimes takes the form of a rubric. Solid rubrics usually measure a series of both qualitative and quantitative indicators of the group’s final project. Additionally, strong rubrics take into consideration an individual’s objectives, as well as the entire group’s objectives. Objectives can be content driven or social. In other words, they can measure the content and product, or how well peers worked together. This type of accountability helps ensure that everyone pulls his/her own weight. Outcomes can also be checked through a final assessment on the material. When learners know that they will be held responsible for the learning via a test or other form of summative/formative assessment, accountability is also increased. Consequently, these activities not only promote individual learning, but they also promote collaborative learning.


Another aspect of a strong CSCL activity is the open-ended nature of the product. Because the products are open-ended, there is not just one correct solution or outcome. This type of product is also characteristic of a strong WebQuest. Oftentimes, groups need to design a lesson teaching their peers about the content their learned about. Their product can take on many forms, as long as the content is delivered to their peers. Another common product of a WebQuest is to solve an problem. For instance, students may have to research and environmental problem and then propose a plan of action in order to help resolve the situation. Still another example might involve the students generating their own form of government after researching what constitutes strong leadership. Or, students my research a country and then have to synthesize their learning to create a travel brochure or a commercial that will attract potential tourists. Ultimately, the possibilities for open-ended responses are endless.


Clark and Mayer state that a good CSCL has “clear guidance and objectives for team processes to avoid extraneous mental processing” (284). Well-designed WebQuests provide the necessary scaffolding for users to be successful, and there are sequenced tasks for the learners to complete. Tools are provided so that learners can effectively and efficiently gather their research and then synthesize their learning into a solid final product. Such tools may come in the form of graphic organizers, worksheets, forms, checklists, and rubrics. Expectations are clearly stated for the group members, and there are just enough resources, which are developmentally appropriate, for the group to be successful. Too many resources can lead to confusion and a feeling of being overwhelmed. On the other hand, limited resources can also lead to frustration because there is insufficient information to complete the product. Thus, similar to a CSCL, a solid WebQuest does not leave any room for ambiguity. 


Ultimately, there are many characteristics of WebQuests that would make them an appropriate addition to Clark and Mayer’s chapter, “Learning Together Virtually.” WebQuests are definitely a form of Computer-Supported Collaborative Learning due to their elements of collaboration (both synchronous and asynchronous), assessment of both individual and group outcomes, promotion of critical thinking through the production of open-ended products, and appropriate scaffolding for success. Thus, Clark and Mayer should take WebQuests into consideration when revising their text for a future edition.
